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This paper was road at the Atnoricati Sociological Association meetings August 30, 1972 
in New Orleans under the title RcvolutionnrN Education pnd the Future in the United 
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Revolutionary education is not equal to revolutionary social change. 
Revolution in education, as it is developed in the literature on education, 
is defined as a qualitative chanrce in tho structure of the educational 
institutions (the environmental settings for teacliing and learning) and 
the ideolofry surrounclinry the functions and ftoals of those institutions-. 
Revolutionary change is a broader social phenomena vhich would include a 
revolution in the educational institutions only as a minor factor in the 
major social transition. Revolutionary^ education, however, is an effort 
to promote revolutionary changes in the individual, in groups (classes) 
and in society. One problem is in defining which educational practices 
are, in fact, revolutionary - that is qi;uilitatively different and des- 
tructive to the traditional educational pi'actices. In my research I have 
discovered that often wiiat is termed revolutionary education by educators, 
writers, parents, and students is often actually supportive of the status 
quo in various ways or consistent with values, norms and social structures 
.of the given class or group identity of the movement. Tlie attached 
paradigm is the data on ^./hich I base this conclusion.^ 

Judging from extensive study of the three educational movements listed, 
one can see that revolutionary education resulting in major social changes 
has not yet occurred in the United States. It is also unlikely to occur 
in any of these three movements as they are no\^ constituted. This ^;orking 
hypothesis has led to a study of what revolutionary education in t})e future 
would look like and what classes would look like in a revolutionary setting. 
First, I want to discuss some of the problems with the category and clo,ri 
its meaning in the United States. 

Revolutionary education begins with an analysis of the present education 
al system and its functions. Present day education is a crucial socializing 



institution in society. Its primary functions are a) filtering individuals into 
the labor market^ b) maintaining a workable division of labor and stratification 
system, c) perpetuating the educational bureaucracy, d) inculcating the values and 
norms of society into children to promote an orderly and efficient economic system 
and responsible political behavior. Educational institutions, as Coleman and 
others have noted, essentially replicate the larger society. The most important 
variable in educational achievement is socio-economic status of parents and family 
educational background, which can be translated into social class. Education, 
then, is crucially related to one key variable in revolutionary theory - inequalities 
in wealth and resources which create class antagonisms. Education, thus, has a 
revolutionary potential for social change, if it is promoting values, norms and 
behavior that contradict or necessitate the destruction of the present educational 
and social structures. The question is under V7hat conditions does this potential 
in education exist or is likely to exist? 

As can be seen from the data in the paradigm^ 'revolutionary education* in 
the United States is coming not from the underprivileged, nor the working class, 
but from the intelligentsia and the middle classes. These ''educational revolution- 
aries*' (self-labeled), although their goals may be political, are not necessarily 
political revolutionaries. Some are avowedly apolitical, particularly in the free 
school movement. Thus, although educational alternatives are being created in the 
United States their revolutionary potential for viable social change in the future 
is, presently, non-existent. 

The conditions for revolutionary education are quite complex in highly dev- 
eloped countries like the United States. Some studies substantiate that experi- 
mental education in groups does produce different kinds of individuals with different 
values.^ However, experimental education should not be equated with revolutionary 
education as happens in much of the literature; for, the individuals it produces 
can function, even thrive, in the society as it is. Their practice need not be 



revolutionary. There is little evidence, as of yet, to indicate that educationr'' 
alternatives deemed revolutionary by some, lead to significant social changes in 
highly developed, pluralistic societies. Why? A certain amount of ideological 
conflicts over values and structures can exist in pluralistic societies as long 
as they remain a minority or a scattered phenomena. They can be absorbed by the 
society through minor reforms (as the inner city movement), or persecuted and 
repressed until they fade out or quiet down (as the student protest movement). 
To keep revolutionary educational movements from being squelched, those involved 
must plan their goals and strategies to eliminate the unintended consequences 
that mean their own destruction and disappearance. So far little future oriented 
planning has existed in such movements. 

The following are some areas critical to revolutionary education in th? future 
which should be taken into account, however, they have been of little importance 
to the radical edcators in the United States. 1) Size - In the future we can 
assume that more individuals will seek education at increasingly higher levels. 
This has been a growing trend since World V/ar II. Even if population growth decreases, 
equal access to all levels of education, especially college, could mean the 
increased size of educational groups. More research is needed on the large group 
experience and its educational advantages, such as lectures, rallies, conferences, 
concerts, etc. 2) Time - Geographical mobility within the United States is increas- 
ing every year, especially among young people. Educational groups will need to 

provide more intense and lasting learning experiences in increasingly shorter 
3 

periods of time. Or, perhaps, educational groups will adjust to high transient 
populations over time. The education of individuals under these circumstances would 
necessitate challenging new experiments in continuing education. 3)Knov;ledge 
Re£>ources - As revolutionary change leads to {greater economic security, it should 
lessen the economic motivation for learning (jobs). For adults and children. 



knowledge above literacy abd outside of their chosen skills should be provided. How 
to allow Individuals to teach others what they know best from their a^n life 
experience will pose a problem for educational facilitators. For example^ Indian 
culture^ a subject often requested by high school students^ would best be taught 
by an Indian who has grown up within that cultural mlleux. (I am assuming they 
will still exist^ a tenuous assumption.) Revolutionary educational groups would 
utilize our natural knowledge resources. 4) Technological Skills and Literacy • 
To maintain a standard of living in which all individuals can spend time in the 
pursuit of knaw^ledge^ i.e. free public education^ we must use all our technological 
skills and resources. To do so we must have not only a totally literate population^ 
but a skilled one as v/cll. The obstacle to full literacy and social participation^ 
as I see It^ is political. In order to use our technological resources to provide 
full ewuallty in education^ revolutionary educators must have as their goal the 
political transference of pov7er and control over resources from the present elite 
to the working peoples. The redistribution of wealth and po\;e and public owner* 
ship of industry would be part of this social transformation. In a word - - 
socialism. As it Is^ no amount of educational innovation can teach hungry children 
reading. Behavior modification cannot eliminate heroin addiction and the crime 
that goes with it because it cannot eliminate the cities. More education does not 
lead to assured job security or even future employment in the present economy. 
Political change must precede major educational changes. Revolutionary educators 
must presently work for political change concurrently^ while attempting educational 
experiments. You may ask, why is this so? Why can*t we simply confine ourselves 
to our classrooms? 

If assured participation in the growth of society and assured freedom to learn 
were in the future of every child then many learning and teaching problems of 
today would disappear. This is validated in the many studies of middle class ' 
achievement in which this is the case. The problem of learning in the present 
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is bound up with the child's perception of the future. Often, to children without 
middle or upper class security, the future appears futile and hopeless. To the 
adults around them it appeared futile and hopeless, and it most often was. This 
'•sense" or "atmosphere" is picked up by the child at a very early age. Children 
perceive their future as being the same as their parents, even though their parents 
want something better for them, and, by the way, this is true for all parents, not 
just the middle class. In spite of current efforts to equalize opportunities, 
poor and black children that make it to college and job success are very few 
compared to those v;ho don't. Empirical evidence shows that working class youth 
become in large percentages workers like their parents with similar adult values 
and behavior. Middle class children, oppressed in another way spend years of grinding 
out busy work for the credentials that lead them to the empty lives and jobs of 
their parents, albeit success as socially defined. They are in the largest per- 
centages "dropping out" of mainstream Araerica in search of new ideals. Upper 
class children are, as always, educated to maintain their position as a leisure 
class, however, they, too, ire dropping out into the current youth movements. 
Thus, for large numbers of children present day education or "schooling" is seen 
as and is irrelevant to a good^ and productive future. This is surely a reflection 
on present day society. One must conclude that children and adults need viable 
new im.ages of the future in order to create a society in which they can fully 
participate. Revolutionary educational groups are propojsed as new models for 
future families, classes, schools and communities. In the present, their estab- 
lishment is a vehicle to the future. They are agents of social change via educa- 
tional change via individual change. The changes, of course, are dialectical 
not linear. 

Revolutionary educational groups x^ould accomplish some changes currently 
called for by radical educators. 1) The elimination of the educational bureaucracy 
which has maintained the system and its values intact while absorbing all attempted 
reforms.^ 2) The decentralization of control over learning and teaching from 



administrators to teachers, parents and children. 3) The restoration of education 
for the learning of skills without the class bias, racism and sexism implicit in 
the teaching of current values and attitudes, 4) The elimination of compulsory 
education with the concurrent elimination of credentials and certifications as 
status indicators. (The use of state certification for certain skills such as 
medicine would of necessity be used, however, anyone who chose to be a doctor 
could study medicine and apply for licensing.) It must be remembered that these 
changes can only occur in the midst of general social and political transformation. 
On this point, I disagree with Ivan Illich and his followers. The elimination 
of compulsory education without the above social change would have disastrous 
consequences for the already handicapped poor children. The educational insti- 
tutions alone cannot preclpate and maintain revolutionary change^ however we 
can still work to promote social and political change from the classroom and 
from the university. 

This brings me to the final section - the construction of revolutionary 
educational groups. The following is a model of how they will work in practice 
for any size group up to 35. Research on large groups is ncM in progress. My 
suggestion is that by follov/ing this model in our classrooms we can do something 
nov; and also create steps toward future revolutionary goals. This model is 
derived partially from Paulo Friere, his work in Brazil and his philosophy as 
described in The Pedap.o^',y of The Oppressed . It is adapted to fit my own experi- 
ence in the American classroom and the American society in general. 

A revolutionary educational group has both a different method and a different 
content than traditional classes. As much learning results from the process 
of the group as from its content. A revolutionary educational group is voluntary, 
not compulsory. It functions in an institutional setting or the conraunity, and 
It forms Ground a task. The task could be anything from political action groups 
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to learning chemistry to learning about oneself. The group need:; a facilitator 

(teacher) for many subjects and the particular facilitator would be of their 

chosing. A facilitator may offer a specific learning experinece to a group, 

then the members of the group would decide along with this person how the authority 

and responsibility would be divided. In other words, what techniques would be 

used for evaluation. There would be no techniques for sanctioning^ purposed. 

The responsibility for learning always lies within every individual in the* 

group and there are no requirements announced to the group by one member. This 

does not exclude the use of tests or assignments suggested for the students 

benefit in learning. Requirements or contracts for learning are set up by the 

learner with the facilitator or set up by the group as a whole. Paulo Friere 

calls this a "problem-posing'* educational method ^s opposed to a "banking" 

concept of education where the teacher is the depositor (Subject) and the 

student is the bank (Object) into which knowledge is deposited. 

Th ose truly committed to liberation must reject, the banking 
concept in its entirety, adopting instead a concept of men 
as conscious beings, and consciousness as consciousness intent 
upon the world. They must abandon the educational goal o£ 
deposit m^aking and replace it with the posing of problems of 
men in their relations v:ith the world. "Problcm-posing" educa- 
tion, responding to the essence of consciousness - intentionality - 
rejects communiques and embodies cornnunication.5 

The "problem-posing" education is the practice of freedom for the student/ 

teacher and the teacher /student , Teaching based on pow-sr relationships are 

against freedom in learning. The dialogue is the method of problem-posing 

education. The dialogue starts v;ith "the word" which has two elements "reflection" 

and "action". A sacrifice of action results in verbalism and a sacrifice of 

reflection results in activism.^ 

There is no true word that is not at the same time a praxis. 

Thus, to speak a true word is to transform the world... 

Dialogue is the encounter between men, mediated by the world, 

in order to name the Xv^orld.^ 
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Through dialogue individuals seek to demythologize and unveil reality. I 

Thus, the revolutionary educators emphasis on transforming the methods of I 

teaching and learning means implicitly that the content V7ill also be changed. , I 

They do not suggest that knowledge as already accuinulated by history will not I 

be learned, only that knowledge of ones own learning environment or situated | 

social reality will be the basis of ones initial accumulation of knwledge. I 

The accurracy of ones reality construction must be the learner ^s interpretations I 

rather than **one -dimensional" facts accumulated and deposited by teachers I 

into their minds. This is called intersubject ive learning. I 

Every revolutionary educational group must locate itself in the reality I 

of the world. A group of peasants in Chili learning to read would strive to | 

understand where they are, why, and why they remain there, etc., by examining I 

the social reality around them as projected through the printed word. A I 

group of students at Yale would locate themselves in their institutional context I 

in the same way. A group learning technical skills, such as flying or horse I 

back riding, would also locate themselves in reality. Uliy are they learning I 

this technique, how did they attain the liesure time, to whose benefit, to whose ] 

detriment? Revolutionary education as is obvious here, does not have efficiency | 

and speed as goals in learning, rather it follov;s the natural learning rhythms I 

in individuals and groups. Revolutionary education is questioning and reflective and I 

it is not geared toward efficient production of educated persons for the labor I 

market. It docs not exist to perpetuate the bureaucracy. Bureaucratic structures, I 

Q I 

in fact, can be eliminated, for they are not necessary to the learning process. I 

A revolutionary educational group always has as its point of departure men I 

in the here and now; this constitutes the situation v/ithin i^hich they are submerged, I 

from which they emerge and in which they intervene. In deepening one^s conscious- I 

ness of the group, one must come to grips not only with oneself in ones relation I 

to the v7orld, but with oneself in relation to other selves. Inquiry in a group can I 

only proceed from the •self -with-the-other * experience. In decision making with I 



reference to ones place In the world. Individuals nnist be engaged with each other, 
not alienated from each other as objects. To become engaged, located In reality 
and in fellowship with the group, certain Issues that block learning and communi- 
cation must to discussed by the entire group. 

The Issues that often appear first as prol>- ^ms in the ^roup are authority 
and boundaries. Unlike a traditional educational group neither authority nor 
boundaries arc controlled by the teacher. The members of a gv-Oup, however, often 
perceive certain individuals as having authority. They might project authority 
and power on to one member, usually the facilitator, resulting in an uncomfortable 
and Impossible learning posture in the group. To maintain a fr;e cnvironm.net the 
group must deal with individual feelings of fear, discomfort or hostility. Often 
these Issues are combined with that of boundaries. Who will be let into the group 
after its formation? I^hat if a member leaves the group? How will membership 
in the group be controlled? If one person has control over the group's membershipj 
it is likely that that person will be seen to have additional authority within 
the group. If no one deals with new members, or with members leaving, then a 
feeling of anxiety is often aroused in the members. Often one individual in the 
group takes on the role of group protector in order to alleviate this anxiety 
and insecurity, other complexities of group interaction, such as dealing with 
hostility, latent conflict, dependency relationships, pairing (two individuals 
establishing a relationship ove and above their relationship in the group usually 
for protection of security), flight (leaving the group physically or psychlcly ■ 
to avoid an unpleasant experience), and phantasies, ^ are dealt with as they arise 
in the learning of or accomplishing of the task. 

In a revolutionary educational group the group dynamics are key "and are used 
as learning experiences for two reasons. One, because group interactions will 
sometimes block the groups effort to work on its task. Relationships or problems 
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develop that continually reassert themselves taking up the time and energy of a 

group and alienating Individual members until they are aired and resolved, 
and teachers 

(Currently students must suppress their problems and hoi»tllities with others 
In the group or suffer severe psychological sanctions for deviant behavior.) 
In a revolutionary educational group learning from our experience, Iranediate 
and past, becomes the norm. It should be stressed that the group deals with 
Issues and problems among individual subjects^ they do not Meal with* individuals, 
thereby translating them Into object:?. Every Individual In the group and her/ 
his learning is important. It is no**: acceptable to consider a certain number 
as residual or impossibe to take along. There arc no flunk-out rates, drop- 
outs or categories of slow learners, rather if a group does not suit ktx individual 
she/he may freely leave at any time. 

The second reason group dynamics are crucial to a learning group Is t*iat 
dynamics in the group often mirror the dynamics in the larger institutional or 
societal setting* Individuals coming into a group bring the outside world 
with them.* A revolutionary educational group is devoted to understanding them* 
selves and their :,ubject within the total setting not simply within the group 
as a closed entity* Often the dynamics of a group will help its members to 
understand the dynamics of an institution or society^ and the individuals relation 
to them. Stereotypics.l judgements about and behavior toward individaals, prcviousl 
strangers to each other, in a group will reflect something going on in the persons 
outside life^ I.e. family, work place, or it will reflect problems between interest 
groups in the community or society in general* I-lale/f enale, black/wiiite, student/ 
teacher hostilities developing among members of a group are reactions to social 
contradictions. The L^^oup, itself, is part of the solution to these "social 
contradictions and functions explicitly for that purpose along with the purpose 
of learning. 



Over time as these issues arc investigated by a group its potential for 

learning and accomplishing a task or goal will continually rise. This does not 

mean that the group will have not already learned a great deal. As trust is 

developed in the group and interpersonal conflicts are resolved (they are never 

resolved once and for all) the purpose of the group will become clearer and extend to 

a different realm of questioning. The group may disband or individuals with 

different questions may move to different learning groups. The individual will 

go through what might be called an educational metamorphosis. The intentions 

of a revolutionary educational group are never solely for the development of 

sensitivity and interpersonal competence, as many have suggested, for, this is 

only one small part of an individuals necessary education. Revolutionary education 

Is both more individualized and more collectivized than traditional education. It 

encompasses a faith that V7hen individuals comprehend their own freedom to learn 

in a self-directed v;ay and understand their learning; as action in the world, they 

will seek to concretize the abstrations they have learned through praxis. The 

truly liberating education v;hich overcomes the individuals "fear of freedom" is 

the development of a critical consciousness. In Friere's words this is 

learning to perceive social, political, and economic contradictions, 
and to take action against the oppressive elements of reality. 

In the context of a small group revolutionary education must begin with our 

own oppression of ourselves and others by revealing how one actually perceives 

oneself with others and hov; one actually behaves compared to ones belief about how 

one should behave. This c.,..4 be discovered through the discovery of freedom and 

the elimination of reliance on others to instruct us. From this form of education 

and introduction of the experiential into every learning group v;hatev€r its task, 

revolutionary educators hope to create a future that embodies permanent revolution. 

That is continu^'il explorations into the nature of freedom and change, permanent 

faith in creating a better existence in the world and critical questioning of all 

non-human reified social strucures and patterns of behavior. 



The attached paradigm originally conipriscd the body of this paper. For purposes of 
condensation and brevity it has been simplified into its present form. The analysis 
rests on one year of pouring over the immense amount of literature on radical and 
Innovative education beginning with 1960. The major works that each movement is 
based on are listed below as the first note. The problems with content analysis are 
considerable, however, what started out as an interesting project has become an 
Important personal conraittment, for I as much as you have suffered under the educa- 
tional system as it is and when facing my own students I simply could not go on 
with business as usual. 

1. The Inner City Movement 

Sylvia Aston-Warner, Teacher^ N.Y.: Simon and Schuster, 1963. 
James Herndon, The Way Its Spozed to Re. N.Y.: Simon and Schuster, 1968. 
Jonathan Kozol, Death at an Early Aee . Boston; Houghton Mifflin, 1967. 
Herbert Kohl, 36 Children, N.Y.: New American Library, 1967. 

"A Harlem Class Writes", New York Review of Books. 1967. 

Evans Cllnchy, ''Good School in a Ghetto", Saturday Review, Nov. 16, 1968. 
George Dennison, The Lives Of Children, N.Y. : Random House, 1969. 
Jim Kaskins, Diary of a Harlem Schoolteacher, K.Y.: Grove Pr., 1969. 
Kenneth Clark, Dark Ghetto, N.Y.: Harper and Row, 1965. 

Ronald and Beatrice Gross, eds.. Radical School Refor m, N.Y. : Simon and Schuster, 1969. 

Mario Fantini and Gerald Weinstein, The Disadvantapod; Challen?:e to Education, N.Y.: 
Harper and Row, 1968. 

Edgar Fricdenbcrg, Cominti of Ap.e in America, N.Y.: Random House, 1963. 
Paul Goodman, Growing. Up Absurd, N.Y.: Random House, 1960. 
John Holt, How Children Fail, K.Y.: Dell, 1967. 
The Undorachicvin?^ School, N.Y.: Pitman, 1969. 

James Coleraan, Equality of Educational Opportunity, Washington: U.S. Government Printing 
Office, 1969. 

The Free School Movement 

"New Schools Exchange Newsletter", 701B Anacapa, Santa Barbara, CA. 93101, a bimonthly 
newlettcr with articles. Rotating staff. 

"O.U.T." (Outside the NET), eds. John Vandcn Brink and Tom Wilbur, P.O. Box 184, 
Lansing, Mich. 48900, 8 yearly issues. 

•The Big Rock Candy Mountain Catalogue", Samuel Yanes.cd., Menlo Park, CA: Portola Institi 
bl-ycarly. 



Carl Rogers, Freedom To Loarn> Columbus, Ohio: Merrill Pub. Co., 1969. 

Paul Goodman, Compulsory Mis -Education and The Community of Scholars, N.Y.: Vintage, 1964 

Herbert Kohl, The Open Classroom, N.Y. : A New York Review^ Book, 1969. 

Van Cleve Morris, Existentialism in Education. U.Y.: Harper and Row, 1966. 

Stephen, Monday Ninht Class, Santa Rosa, Calif,: Book Farm, 1970. • 

A.S. Neill, Sunroerhill. N.Y. : Hart Pub. Co., 1960. 

f Freedom - Hot License !, N.Y. : Hart Pub. Co., 1966. 

f Sumerhill: For and Af>ainst« 15 contributors, N.Y. : Hart Pub. Co., 1970 

James Herndon, Hov; to Survive in Your Native Lmd. N.Y. : Simon and Schuster, 1971. 

Ivan lUich,. Celebration of Awareness, N.Y.: Doubleday, 1971. 

, > Deschooling Society. H.Y. : Doubleday, 1970. 

Charles E. Silberman, Crisis in the Classroom, N.Y.: Random House, 1970. 

Hohn Holt, Ho:^ Children Lcirn, N.Y.: Pitman, 1967. 

John Dewey, On Education, N.Y.: Random House, 1964. 

Ceorge Leonard, Education and Ecstasy, N.Y.: Delacorte Pr., 1968. 

Michael Rossnan, On Learning and Social Change, 1972. 

The Student Protest Movement 

This section is based primarily on the examination and critiques of over 200 empirical 
articles (too numerous to list) on student protesters and student protests. They are 
abstracted and critiqued in a forthco.tiing volume, Mlllt.ints and Radicals: Er.ptrical 
Research on Cami>us Unrest, Kenneth Keniston with Sharon Mirtinek. 

2. Freedom to Learn, op. cit..., p. 117-119. 

3. Alvin Toff ler. Future Shock, N.Y,: Random House, 1970. 

4. Michael Katz, Class, Bureaucracy and Schools: The Illusion of Educational Chant^e 
In America, Praeger, 1971. 

5. Paulo Friere, The PedanoRy of the Oppressejl^, N.Y.: Herder and Herder, 1971. 

6. ibid., p. 75. 

7. ibid., pp. 76-77. 

8. Katz, op. ctt. 

9. This particular section has been influenced by several different works on groups 
and how they operate. The most influential are: 



W.R. Bion, Experiences In Groups, N.Y.: Basic Books, 1961. 

^ Learning ^rom Experience, N.Y. : Basic Books, 1962. 

, Trans fornv<t ions : Change from Learntn<; to Gro\^h, 1965. 

Warren Bennls et al, Interpersonal Dynamics, 111.: The Dorsey Press, 1964. • 
R.D. Lalng, The Politics of Kxpericnce, N.Y.: Ballantlne, 1968. 

r 

and David Cooper, To Free a Generation^ N.Y.: Collier Books, 1968. 
Joseph Luft, Group Processes, N.Y.: National Press Book, 1970. 

P.E«* Slater, Microcosm; Structural, Psychol orical and Religious Evolution in Groups, 
Wiley, 1966. 

Philip Slater, The Pursuit of Lonliness, Beacon Pr., 1970. 
Insert under Student Protest Movement 

Jerry Farber, The Student As Hie^ar, N.Y.: Pocket Books, 1969* 

Michael Cohn and Dennis Hale, eds. The New Student Left, Boston: Beacon Pr., 1967. 

Kenneth Keniston, The- Younr. Radicals, N.Y.: llarcourt. Brace and World, 1968, 

Daniels and Gabriel Cohn-Bendit, Obsolete Com-nunism; The Left Winp. Alternative , N.Y. : V^G 
Hill, 1968. 

Theodore Rosak, The Making of a Counter -Culture, N.Y. : Doubleday, 1966. 
T«B. Bottomore, Critics of Society, N.Y.; Random House, 1966. 

Neil Postman and Charles Weingartnor, Teaching; as a Subversive Activity, N.Y. : Delacorte, 
1969. 

^ , The Soft Revolution, N.Y.: Delacorte Pr., 1971 
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